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Introduction

 Only veterinary faculty in RSA (Bachelor of Vet Science)

 2nd year: <150 (2011) – 190+ (2015)

www.up.ac.za
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www.sabccareerguide.co.za

www.perdeby.co.za

RODGER BOSCH/AFP/Getty
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Materials & Methods

 2016 – Block System in BVSc II
 Single module over short time 

period
 Time-tabling according to credits
 Various Workshops by Education 

Innovation
 Student disruptions
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Materials & Methods

 2016 – Block System in BVSc II
 Single module over short time period
 Time-tabling according to credits
 Various Workshops by Education Innovation
 Student disruptions

 2017 – Promotion Rule for VCA200 and 
VPH200 (BVSc II)
 ≥ 65% Year mark – promoted to BVSc III subjects
 (Finnerty et al. 2010) – fundamental basic sciences
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Materials & Methods

 VCA200 – Veterinary Comparative Anatomy

 VPH200 – Veterinary Physiology & Histology

www.up.ac.za
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Materials & Methods

 Final marks (2015 – 2017) from UP 
PowerHEDA System (n = 1195)

 Year, Exam & Final marks (2012 – 2017) from 
UP Exam Commission (n = 2165)

 Student surveys
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 Results – PowerHEDA Analysis
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 Results – PowerHEDA Analysis
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 Results – Exam Commission (2012 – 2017)

 Effect of the block system



22

 Results – Exam Commission (2012 – 2017)

 Effect of the block system
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 Results – Exam Commission (2012 – 2017)

 Effect of the promotion rule
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Results
1.  What is your personal attitude towards the block 
system? 

# Answer   
 

Response % 

1 Mostly 
positive   

 

18 22% 

2 Positive   
 

23 28% 
3 Neutral   

 

15 18% 
4 Negative   

 

13 16% 

5 Mostly 
negative   

 

13 16% 

 Total  82 100% 
 
2.  How do you perceive your fellow students’ attitude 
towards the block system? 

# Answer   
 

Response % 

1 Mostly 
positive   

 

1 1% 

2 Positive   
 

3 4% 
3 Neutral   

 

14 17% 
4 Negative   

 

35 43% 

5 Mostly 
negative   

 

29 35% 

 Total  82 100% 
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Results

3.  How do you perceive the lecturers’ attitude towards the 
block system? 

# Answer   
 

Response % 

1 Mostly 
positive   

 

1 1% 

2 Positive   
 

5 6% 
3 Neutral   

 

23 28% 
4 Negative   

 

38 46% 

5 Mostly 
negative   

 

15 18% 

 Total  82 100% 
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Discussion
 Performance in certain demographic groups 

and subject matters decreased with the block 
system
 Time-tabling
 Faculty members

 Overall student success did not improve with 
the promotion rule
 Importance of peer-teaching

 Critical look at credit loads

 Performance in third year (BVScIII)
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Conclusion

 If a block system is considered:
 Very good implementation
 Faculty must get on board
 Mode of teaching must adapt



Thank you
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