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Presenter
Presentation Notes
Higher education research studies indicate that student success and engagement are best approached from a holistic perspective. Tinto (2014) takes these ideas further when he suggests that ‘people act on what they perceive’ and therefore when a student engages in university life in both academic and social ways, then they are more likely to see themselves as part of the university community and will possibly be less likely to drop out. In this way, students must become integrated into the university system both academically and socially in order to experience success. This study uses an explanatory sequential mixed methods approach to explore DUT students’ experiences of academic and social integration using feedback from the South African Survey of Student Engagement (SASSE) and semi-structured interviews. Preliminary results from the 2016 SASSE study indicate that Durban University of Technology students experience better academic and social/general support relative to the other Universities of Technology (UoT), but that first-years require more assistance from student support and other administrative services. A pilot study exploring DUT students’ understanding and experiences of success, demonstrated that students face a variety of difficulties throughout their time at university - mostly related to financial issues but also extending to culture shock, a lack of resources and interpersonal issues. We have extended this research to improve our understanding of the role of university management, staff and support services in alleviating these issues and helping students experience success.  We therefore seek to provide our UoT community with recommendations based on data and evidence of the academic and other support structures that our students need to help them succeed.



Student success as multi dimensional and requiring integration

 First-generation college students – experience cultural as well as social 
and academic transitions.  Longwell and Grice (2008)

 The responsibility for student success cannot be placed solely on the 
shoulder of the student.  Case, Marshall, McKenna and Mogashana (2018) 

 Tinto’s theory of integration. Karp, Hughes and O’Gara (2008) 

 Holistic integration into the university community needed – academic, 
social and cultural.
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Presentation Notes
This presentation reports on research which aims to improve our understanding of the role of university management, staff and support services in helping students experience success.  We seek to provide our UoT community with recommendations based on data generated which points to the academic and other support structures that our students need to help them succeed. DUT students are mostly first-generation students and therefore “confront all the anxieties, dislocations, and difficulties of any other student, and their experiences often involve cultural as well as social and academic transitions. As a result, decontextualizing students from “their knowledge, norms and values” is unhelpful as a student’s experience of success do not “arise primarily from their inherent abilities and skills” (Case et al p 218). It therefore rests on DUT to provide social and academic environments which create the conditions for the development of successful students. We draw on Karp, Hughes and O’Gara’s (2008) interpretation of  Tinto’s theory of integration as a departure point for this research as they work in the context of a community college in the US. Tinto’s theory proposes that “Academic integration occurs when students become attached to the intellectual life of the college, while social integration occurs when students create relationships and connections outside of the classroom.’Karp Hughes and O’Gara believe, as do we, that academic and social integration are not distinct but work together to create optimal conditions for student success….we liken this to a spiders web where students become entangled in success.(e.g. if someone asks - theory/prac integration, students in wrc workshops resisting writing, bottle neck theory subjects).



Student success as multi dimensional and requiring integration

Methodology

 Mixed method explanatory sequential – Quantitative data expanded 
and explained by qualitative

Quantitative

 SASSE (2016) provides a statistically significant sample (sample size 
2700; 54% male; 25% First-year) 

Qualitative

 Interviews - 91 interviews across all 7 campuses and 4 levels of UG 
study
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We used a mixed method explanatory sequential approach to draw together the 2016 SASSE and the data generated in 91 semi structured interviews. This means that the statistical data acquired first was then explained and linked with the data generated in interviews. 



Supporting Students’ Success

SASSE (2016) shows 
students’ perceptions of 
support

Qualitative interviews 
show how students 
experience support 
individually. 
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We use both to explore the role of academic and social integration at DUT. 



Deep rural areas

A lack of digital literacy

Complete culture shock

Diversity and Rurality 
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Presentation Notes
Diversity – dealing with culture shock, different races, languages and gender (LGBTQIA) FG (80%) students and rural students



“… understanding the way girls dress and 
being with gay students of which we don’t 

have such people where I am coming from”



“Not easy to integrate, taking a gap year 
without schooling and coming back to 

reintroduce myself at school”

“Come from deep rural area, not even 
electricity, found it difficult to adapt to city 

life, DUT life using a computer.”
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Students spoke about ‘gaps in their lives’ – not ‘gap years’ 



Female students were 
more aware of and use 
learning support services
(SASSE 2016)

Diversity and Rurality 



About half students said 
DUT focuses on providing 
IT/Tech support but 
almost a third reported 
there is very little focus 
on teaching students 
how to use tech.
(SASSE 2016)

Diversity and Rurality 



18% of students said that 
very little social 
opportunities are provided 
with more being done 
for on-campus 
residence students. 
(SASSE 2016)

Diversity and Rurality 



Students interviewed 
overwhelmingly wanted 
English as the medium of 
instruction

Issues of language



“Some English terms cannot be translated 
into Zulu. For instance, accounting terms, 

that is why English is the best. ”

“I already have Zulu. Have to master English 
because at work I will meet people who 

speak different languages, then we will be 
linked by English.”



Basic physical spaces 
insufficient

Learning happens outside 
classrooms as much as in.

Physical learning spaces
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Presentation Notes
Broken chairs, lack of computers, booking venues, etcSocial spaces – nowhere to hang out, the learning that takes place through socializing with new friends. Overwhelmingly the students spoke of what they did to relax off campus. (“chill with friends at the beach”)



“Wouldn’t recommend DUT because it … 
looks like a primary school or jail. They do 
not have all resources that  are needed by 

students.” 
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Presentation Notes
(student from Riverside campus Zulu male from rural KZN)



Class sizes 
influence how 
students 
perceive 
support. This 
affects their 
relationships 
with staff.

Faculty specific student support
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Sasse indicated that students in faculties with the largest class sizes perceived the institution to provide less support.(FEBE 9 %, Health science 4% and others 0% felt that there was “very little” support)



Students learn from each 
other. Peers and friends 
are substituting where 
academic staff falls short.

Social learning
Two thirds had 
asked another 

student for help 
understanding 
module work

74% of students 
prepared for exams 

by working with 
other students 

84% of students 
were using/planned 

to use peer 
learning support
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Generally academic support was reported as good but Indian and White students felt less supported as did the students in the Faculty of Engineering and the Built environment and also Afrikaans speaking students.We therefore believe its important that DUT responds intentionally to this aspect of student experience as if most students are the first in their family and rely heavily on each other then we have to ask whether the help and guidance they give each other is going to be reliable and informed enough to promote student success.



Generally, students 
reported good 
relationships with academic 
staff, but less positive with 
support and administrative 
staff.

Lecturer-student relationships
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Over 70% of students said they had good/excellent relationships with peers and academics.A less positive view for student support staff and administrative services was reported (only a half of students said they had good/excellent relationships)Nearly 2 thirds (up to 60%) of first years, reported a negative relationship with student support/administration. 



Little discussion of 
academic performance 
with lecturers.

Academic Advising
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36% of students had never discussed their career plans with a lecturer;40% of First-year students (and 32% overall) have never discussed their academic performance with a lecturer;First-generation students were more likely to discuss their academic performance with lecturers;One in three students said they received very little/some detailed feedback shortly after completing assessments



Students spoke about the 
personal and professional 
qualities of lecturers

Lecturer qualities
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Presentation Notes
smaller classes = students felt seen and heard (“helpful, supportive, fun, loving, caring, give opportunities, understanding, no judgement”)Lecturer professionalism versus qualities of a lecturer student Late, cancelled classes vs out of their way to care



“At the beginning of the year, our HOD 
promised us that they would give us all the 

eBooks and slides for all the subjects, but that 
did not happen. They gave us for some 

subjects and for some, they did not. Now the 
promises are not being kept.” 

Presenter
Presentation Notes
(student from Riverside campus Zulu male from rural KZN)



“… check up on us because we’re first years, 
first years still need that, you know? 

Somebody to watch over you.” 

Presenter
Presentation Notes
(student from Riverside campus Zulu male from rural KZN)



Recommendations: 1

Academic Advisors:
 Career counselling (more integrated into faculties from the advising point of view)

 Goes beyond narrow academic advice; need ‘academic parents’

Lecturers:
 Experienced lecturers should teach 1st years 

 Consultation times (Speaking about academic performance outside of class time)

Assessments:
 Timeous feedback 

 Venues and booking systems of venues for tests
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Presentation Notes
Academic advisors – career counselling, subject choices, etc. Also try implement BEFORE applying to courses.Assessments – Biggs and Herrington, Oliver and Reeves – feedback needs to be timeous. 



Recommendations: 2

Learning spaces:
 Social spaces (spaces to ‘hang out’ absent on many campuses)

 Learning spaces (labs are not provided or insufficient)

Social learning: (students learn best when they teach each other)
 Students are asking each other for help 

 Formalising small group teaching, mentorships, residence and campus tutorials, 
foster study groups

Large faculties
 Foster ‘artificial’ small groups within large classes

Pedagogical interventions (lecturers not always taught how to 
teach)
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“tutoring - I mean like gettingPedagogical interventions - Legitimation code theory, mitigate language barriers, understanding dealing with diverse students, authentic learning. g more experienced candidates to help the students study” (Female, African, FHS)



Recommendations: 3

Digital literacy:
 Necessary especially for rural students

How to learn in the disciplines (academic literacies)

Support structures 
 Finance

 Residence issues 

 Quality of accommodation

 NSFAS

Differences between support for on campus residence students 
and everyone else (on campus seemed to enjoy more support)

FYSE is in place, but not enough feedback to lecturers 



CONCLUSION

“…learners' outcomes improve when they are supported to integrate socially and 
academically into their programme and institutional cultures; and where these cultures 

accept and value the cultural capital brought by diverse learners” (Zepke and Leach 
2006: 508)
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